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PREFACE

N y/”/ .

! 7

Our National Vocational Advisory CouAcil tells u; that all pupils
should become part of the "Mainstream'. For'tﬂbse wHo early in life
- “have been labeled as '"different” and for those ;ho have rejecged, or
have been rejected by standard educational fare, Employment Orientafign
offers an alternate effective route.
We %p’%pecial Needs educ;tion have long been convinced that Em-

ployment Orientation is the frequently missing link'in that sector of

Career Education between programs of vocational awareness and skill-

area training. Employment Orientation, being a preventative rather

than a cure, should occur before the disenchanted pupil reaches the agé _/

-

at which he can legally drop out of school. Also being motivational

and evaluatienal, it should be scheduled before tﬁé pupil makes a firm

&

car .r choice. - . &

\ [

At&hough the Employmeg; Orientation Program has grown rapidly in
New Jersey, it is felt that more information should be provided about it.

- N ! I S‘u
Mr. Gershon has presented here valuable and pertinent”information - partic-
S

ularly for those whose interest lies in the "haﬁaicapped" rather thanﬂtbg\\\

"disadvantaged" side of the Special Needs thrust.

g-&n
John R. Wyllie, Director
Bureau of Special Needs and
{ Cooperative Education
Division ofgNocational Education

~
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INTRODUCT:ON

Backgrgund of the Problenm

There has long been a great need in the field of special edycation .

a for a better way of presenting career information to the handicapped '

L

child. The vocatienal training of the special education student has

been left for someone else to do, and it has not been done. A recent

( .\ s

development in the education of these students has been the introduction -

of the EmplLoyment Orientation Program. This tvpe of approach ‘has been

.

developed at several levels, each of which is intended to serve the par-

ticular needs of the special—edg;ation and, in some cases, disadvantaged

. student. Vocational programs for the handicapped have begn developed

-

13
in New Jersey under the direction of the Bureau of Special Needs, State

Depaftmen; of Education, Vocational Division.
Pilot Employment Orientation Programs were initiated with funding- .
) . A
provided by the Vocational Education Anendments of 1968. The purpose:

of the programs is té provide the Special Needs student with the oppor-

tunity to develop vocational, social, and personal competencies. ‘Em- .

ployment Orientation Programs can now be found in area vocational schools,
eomprehensive h}gh schgpls, state and county correctional institutions,
and various other settings.

Each program serves the needs of individuals who require some eype
of specialized vocational instruction, and each program presents special
problems for the instructor. While a great deal of time and money has

been devoted to the development of programs, very little attention has
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.

been given to the training of personnel.

»

The employment Orientation Program is unique inasmuch as it requires
- -
an instructor with the background and understanding to teach the special
needs student, and also the industtial and vocational skills to, make the
" A

instfuction realistic and meaningful. The instructor is the key factor

“in the succéss of any educational program, and the Employment Orientation

-

Program is no excepticn. ) )

.
This handbook represents an attempt to provide the vocational educa-
’ .

»

tor with the r?quired informationigor developing the best possible approach
for working with h;s students. The author also hopes that the special
education teacher will find it useful in understanding the process of
vocational education for the handicapped child.

The objectives og Employmént Orientation Programs, as suggested by

the "Division of Tocational Education, are outlined below. They serve as

a point of departure for developing individual objectives for students and

" ’

progran.s.

Objectives for Employment
Orientation Programs

The Division of Vocat;?nal Education, New Jersgy State-Department of ’
Education, has suggesteg.;%e followingobjectivesfor the Employment Orien-.
tation Program.1
. To motivate special needs pupils to remain in school.

2. To develop an\pnderstanding of job a;justment and the basic need

L8
to get along with the employer and fellow employees.

lyohn Wyllie, Employment Orientation: A 'Program of Simulated Work
and Bastie Skills Traininy. - Trenton, N.J.: pivision of Vocational
Education, New Jersey State Department of Education, 1969.

1




¢
. To develop vocational maturity. =~
”

To provide the special needs pupil a chance to experience success
[

through developing his abilities rather than by emphasizing his
. B . ’
disabilities.

. To develop speed,. accuracy, and endurance;‘'all necessa®y elements

’ of the world of work.

To develop proper wor.. habits.

. Tovdevelop'self-evaluation in relation to the desired job.,
*

To\develop a willingness to adjust to regulations and restric-

tions present in the world of work.

. To present an overall picture to each student of his or her

A

strengths and weaknessés. . .-

. To provide a follow-up of meaningful skill training when the need

il

has been identified chrough the pre-vocational screening process.

- Classification ¢f Handicapped Children

.

The Rules and Regulations Pucsuant to Title 18A, Chapter 4
New Jersey Statutes, suggest that handicapped childrﬁp be clasgifiied by
the following disabilities: ’

1. Mentally Retarded
2, Visually Handicapped
3. Auditorily Handicapped

4, Communication Handicapped e

Neurologically or Perceptually Impaired

. Orthopedically Handicapped

. Chronically Il1

Emotionally Disturbed




! AN

9. Socially Maladjusted - .
10. Hultiply Handicanggd/
The classification of handicapped children is tke responsibility of the
members of the child study team of the local school distsﬁct acting
jointly. The child study teanf shall include the foliowing members: .

school psychologist, school sorial worker, learniné disabiiities special-
S .

L 4

ist, .school physician, and séhool nurses S

Operational Dgfinitions2 ' ; ..

1. Mentally Retarded . s

\

a. Educable

A child shall be considered to be educable mental fe:arzféxghoz

- e
(1) performs on a standardized clinical test of intelligence with-
in a range encompassin% approximétely oﬁe and one-half to three
standard deviations below the mean, (2) gives evidence of limita-
tion to a very low level of ability to think abstractly, and (3) b
. gives eyidence of lesg abilicy to function socialiy without direc-

tion than that dlsplayed by his intellectually average peers.

-

AN
b. Trainable AN

\ . .

A child shall be consideged tralnable mentally retarded Qho:

(1) performs om a standardized ciinical intelligence test_beyond
three standard deviations bélow the mean and is unable to use
symbols«n the soluéion of problems of even low complexityn,aﬁg
(2) is unable to function well socially without direct and close

supervision.

2iules ana Ha,xla*aons Pursuant to Title 18A, Chapter 4€, New Jersey
Statutes. Trenton, N.J. New Jersey State Department of Education, 1970.

. % -
- .z. P




c. Custodial

+

A child who cannot give evidence to the basic child stud& team
of understdﬁglng and responding in a positive manner tb sidlple

directions expressed in the primary Communicagion of that child
. . f
and who cannot in some manngr express basic wantg or needs due to
&
. . ‘ L.
mental retardation may be classified as "neither educable nor’

ﬁrainable."

a

2. Visually Handicapped = . N,

X child shall be clagsified as ){iually handicapped whose visual

acuity with correction is 20/70 or poorer or who, as a result of some

LY

.

o!hz; factors involvxng functloniqg, cannot function effectively in a

1 ing environment w1thout a special educatioual program. A ch11d

‘*

will be classified as "blind whose visual aculty, wlth correction, is

20/200 or poorer in the "better" eye and requires a knowledge ofand

¢

3 e
éklll in the use of Braille for educational purposes.

3. Auditorily Handicapped
A child shall be classified as auditorily handicapped when his
residual hearing is not sufficiegteto enable him to_understand speech

and develop language successfully, even with a hearing aid, withoui

'sﬁecialized instruction. He is to interpret speech sounds as a result

of approximately 76 or more average decibel loss in hearing in the

"better" ear. . g

4. Communication Handicapped

A child shall be classified as having a communicatign disorder

—
t

when his native speesh ur language is severely impaired to -the extent

s
-




. "
» i
v

\ - \\\ -
‘that it seriously interferes with his ability to use oral, languape to
. - i

communicate‘and this disability is not due primarily to a pearing im-

. 'pairmenf?
s . -
- . , 7
.5. Neurologically or Perceptually Impaired : /
a. Neurologically Impaired ) . '
v . A child shgtl be classified as being teurologically impaired as

a result of an examination which shous evidence of a specific
. and definable central nervous §§skem disorder. The ﬁfocedure
.to determiﬁe such impairment shall be a@ministered by a person
quaiified in the field of neurology. This disability shall gé
determined by the basic child study team to be related to the

impairment of the pducatiodél functions of the pupil. .
. . - ) r*

[\

4 b. Perceptually Impaired

LT . A Fhild shall be considered to be perceptually impaired who

exhibits a learning disability im one or more of the basic

. . [ 4
processes involved in the development of the spoken or written

-

language but which is not primarily due to sensory disorders,
motor handicaps, mental retardatzon, emotienal disturbénce, or

environmental disadvantages.
t

6. Orthopedically Handicapped

A child shall be q}assified as orthopeaically.hahdicapped who,

AN

because of malformation, malfunction, or loss of bones, muscle, or body

" -

tissue, needs 2 special education program, equépmgnt, or facilities to

_permit normal ‘learning.

[ 4
L 4
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7. Chrenically Ilt
. A child skall be classifi-d as chronicaliy ikl who, because of
illness such as tubarculosis, epilepsy, lcwered vitality, pregnancy, Or
. . \ :
nthet physical disabilitles which are otherwice uncategorized, make it
” .
. impracticable for the child to receive ad=quate instruction through the
’ v
regular schos! program. In determining the classiiiration of chronic
iliness, the schocl physician may make the medical exawination himself ~~. .
! or he may accept the medical report of another qualified physician.
8. Emotionally Disturbed
A child shall be considered to be emoticnally disturbed whan s
- L N
;ﬁ behavior is characterized by a pattern of functioning which is so in—
" appropriate as’ tq call attention to itself and which severely limwits
¢ / \
the individual from profiting from regular classroom learring experi-
O ences or severely hinders other pupils in the classroom ifrom profiting
o 7T 7 from regular classroom learning gxperiences. -
? , . N .
. . .
1 M 1 :
9. Socially Maladjusted b -
A chilé shall. be considered to be socially naladjusted when his
L i . / / ! Y
o - pattern of social interaction is characterized by conflints which cannot -
! . . -
be resolved acecuately without the assistance of aud&ority figures, or
b} when Hfis behavicr i» sucn as to interferc seriously with the weli-being
or the propert: of those wit: whum-&s associates. The sociallv mal-
adju?ted child esitinits L ndldJiustd condition chiefly :n his per-
sistent inability to abite by Uhxxnﬂcs and vexulations of sccial
‘o - - ‘
s structure. "
. ]
[ 4 »
; N\ ~ ’
L] [ ;"
)
Q 1
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Aruitoxt provided by Eic:

- modified vocational or consumer education prapram.

_struction shall include classroom-related academic and tectwnical instruc-

» P
10. Multiply Handicapped

A child shali be ronsidered to be multiplU’handicapped wio, after
proper identification and classification according te these rules and

regulations, is found to qualify in any two or more categories of the .

»

handicsps described in Chapter 4& of Title 18A. v

[
The vocutional Eiwcation Amendmerts of 1083, Dules and fegulavions, 4

: . 3 H
def ine handicapped as: ) /

P

193.2 to) "Handicapped persons'' means ﬁentally retarded, hard of
hearing, deaf, speech impaired, wvisually handicapped, seriously emotion~-

ally disturbed, crippled, or other hiealth impaired persons who by reason .

of their hardicepping zondition cannot succeed in a vocational or, consumer

and homemaking educatiorn prograr designed for persons without such handi-~

cap and who for that reason require special educational assistance or a -

102.4 (b) Objective of instruction

>

(1) Vocational instruction shall be dzsigned as: (i) Instruction -

t

related to the occupation or cccupations for which {he: studenis are {n
training. That is instruction which is designed, upon its complerion or

upon completion of a cluster of closely related occupatioas in an o¢cupa-
1 i
' i

tional field, to prepare for at least =ntry level enployment.  Such in-

, .
tion and field, shop, laboratory, cooperative work, apprenticeship, or

. I3 » '
other occupational experience and may be nrovided. to serve:

e s e . ———————— o = % - e s e e A m— e — ey e g = o b

S . ; ; ; T oy . AN AN B R
Snie gl B Larrt D e e dree e op LecSy Ruden amd Ryl it

P.L.. 90-576. Washington, D.C.: Ciijrnmunt Prinzing Office, 1968,

<

)
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\ ¢ (a) those who will'require pre-training: to increase their chances

. for success iﬁ.regular vocational edﬁkation programs,
(b) those preparing to eanter an occupation upon completion of the
instructio or
A l'!;k . \

(c) those who have aiready entered an occupational area but desire

to upgrade or update their occupational skills and knowledge

. in order to achieve stability or advancement in emp loyment.

This section has explained the definitions of the types of handi-

-

’ -’
capped children we are concerned with. In developing programs for any

one of these groups, the instructor must evaluate the individuals he

will be working with and consider their‘indiuidual educational needs.




CHAPTER II
NATURE AND NEEDS OF THE HANDICAPPED

Historical Development of Special Education

-

In order for the vocational teacher of the handicapped to obtain
a per\

e sbective applicable to the children he is to teach, it will be
helpful for him to understan? thd work that\has beendqne in the ed- -
ucation of the handicapped dhrink the de!f}opmehtal years of this field.:
Thi; section’ has been includgd to give teachers a condensed }eview of
the historical development of special education.

During the latter part of the eighteenth century, a French philos-
opher and physician, Jean Marc Itard, working at a school for the deaf
discovered the 'wild boy of Avey;on."4 This boy, about twelve years of
age, was captured in the forest of Aveyronﬂ and‘resembled a‘wild animal

| '3
more than a human being. He was unable to speak or react in any other.

way similar to a hgman being. Itard initiated an extensive training»
program for the boy to demonstrate to the world the edufability of an
idiot through the traxning of the senses. After five years of trying
to educatg this hoy, he gave up, but the Freﬂ'ﬁchademy of Science

-
degided that Itard had made a significant contribution and requested
that he publish a report on the experiment. The work that he produced

is considered 4 classic. The Wild Boy of Aveyron is still read by

students of special education.
v

[

- 4jean Marc Itard, The Wild Boy of Aveyron,trans. by George and
Muriel Humphrey. New York: Appleton-Century-Crofts, Inc., 1932.

» .

10.
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Edward Seguin, a studeg;/éf Itard's, became.interested in the

’ .

future potentialities of the mentally retarded. He devoted his whole

life to their training and treatment. In 1846, he published his first
book, The Moral Treatment, Hygiene, and Education of Idiots, and Other

Backward Children.9 He later came to the United States and became

superintendent of the Pennsylvania Training Scheol for Idiots. In’
. \

\ Kl

1866, he wfote a second book which dealt with the philosophy of the

education of the retarded.® %
3

-

In 1897, Dr. Maria Deferessa Montessori-beg;n\her studies of the

N

mentally retarded. Through the construction of her own materials, she .

taught a number of retarded to read and write so well that they were -
. )

3

able to perform at normal level.- In 1907, Montessori opened a school -
~ R
ta educate young normal children of working mothers. Self-evaluation

was the key factor in the development of the Montessorf/gystem. The

acti?ities were so developed and designed that the cpiidren &aught

e T ey e e

X PO ——

themselves while the teacher served to supervise tﬁe learning. -Today

S

: ]
we are still using some of the same materials she developed. The so-

called ''didactic" materials consisted of twenty-six different items which
were used to train children through the usé of all of the senses.

Montessori used many ?f the things that children were familiar with in

their own world. She ?lso was involved in the use of gymnastics apd

5Edward Seguin, The Moral Treatment, Hygiene, and Education of

Idiots, and Other Backward Chilaren. Paris: J.B. Bailliére, 1846; reprinted: o
New York: Co}umbia University Press, 1907.
N

bpdward Seguin, [diocy: And Its Treatment by the Physiological Method.
Albany, N.Y.: Brandow Printing Company, 1866; reprinted:- New York: Columbia
University Press, 1907.
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exercises; she felt that these expériences were helpful in develoging
learning.7

Alfred Binet is known for constructing the age scale for testing
intelligenée.8 Binet sgt out to diagnose public scheol children, and
to differentiate the higher gradg‘mentally defective fr;m the average

child. This was also a key factor in the organization of public school

classes for the mentally retarded. This identification was accomplished

: -
! I'd
3

through diagnoses consisting of psychological examinations of children;/,

He was one of the first of the investigators of the mentally retarded to
speak~@bout making them socially and vocationally adequate rather than

[

public charges in institutions. o
Following Binet in the area of occupational awareness for the
mentally retarded was Alice Channing.9v Her surveys of the occupational

status of mentally retarded children indicated that the occupations which ®

mengﬁllz_ﬁandicapped children obtained and held were at the adult level

of the type that were mostly unskilled and semi-skilled. These jobs
L]
required little or no vdcational trailning. Channing's study was just

one of many such investigations which pointed to the needs of the handi-

capped in the area of vocational training. ) ‘

. o N

»

Y

"Maria Detérdsse Montessori, 7% Montessori Method, trans. by ;
A. E. George. New York: Frederick Stokes, 1912. :

8Alfred Binet and T.Simon, Mcntdlly Defective Children, trams. by
W. B. Drummond. New York: Green and Company, 1914.

9Alice Channing, rilogmn: f “entally Depicient Boys and Girls,,
United States Department of Labor, Cchildren's Bureau Publications.
Washington, D.C.: Government Printing Office, 1932.
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In 1947, Alfred Strauss and Laura E. Lehtinen published a book on the

education of a particular type of mentally handicapped chiﬁd, the brain-

3

injured.10 They defined for the first time a syndrome of defects that
had never quite been identified before. There are many such classes now

in operation in New Jersey which attempt to educate this type of child.

v

This child, like the educable retarded and other handicapped, must be

educated toward the world of work. Many of the teaching methods developed

for the educable retarded will be ef fective with' the brain~injured.
Before'ieaving the discussion of the historical development of

programs and services fot the handicapped, a word must be said for resi«

-

dential schools. The types of schools we have in the United States can
be directly traced to the work of Itard and others of his time. The tirst

schools in the United States were developed as éxperimental programs’ to
tesi—the methods of Seguin and Itard. They often attempted to cure the

__retardation rather than educate the child.

The first day-schoof classes for 'the retarded were established iS
; .

Providence, Rhode Island, in 1868. These school classes represented én-

attempt to educate the retarded child within the .community. Today ®any

special education classes are moving in the direction of integration with

non-handicapped students. The continued institutional care of the re-

s

tirded presents a great financial burden to both the community and to the .
individual parents of the handicapped child. The day-school special

education program offers many advantages over institutional care.

z

.
)

)

t ' . K
10A1fred Strauss and Laura E. Lehtinen, Psychopathology and
Education of the Brain-Injured Child. New York: Grune and Stratton, 1947.




The most significant development in New Jersey, in recent years,
has been the introduction of legislation which provides for the manda-

tory education of the special student. Chapter 46, Title 18A, New

\

Jersey Statutes, provides for 50 percent state funding of all programs
and services provided by the public school district. This keeps the

support and supervision in the hands of the Department of Education and

helps control the services provided by the local districts.
The 1968 Vocational Amendments provide that 25 percent of all

funds spent from that Act go toward programs for the "special needs"

¢ »

students, 15 percent to the disadvantaged, and-10 percent to the handi-
capﬁed. These funds have led to the development of many pilot projects

which provide vocational education for the special education student.
' : : . \
This is only the beginning; we are just becoming aware of all the types

of programs that can be opened to the special education student.

-

Characteristics of the Mentally
. Handicapped Child

At the present time, th; greatest number‘of'handicappéa children
in public school classes are in the c;uegory of the mentélly retarded.
In orcer for the vocational teacher to begin to plan programs for these
students, as well as other types of handicapped children, he must have
some insiéht into their characteristics.

"Herbeq} Goldstein suggests that the int _lectural characteristics

of the educable mentally retarded are very similar to those of nbrmal

peers in that they follow the same ydevelopmental sequence.11 The dif-

1lHerbert Goldstein, A Curriculum Guide -for Teachers of the Educable
Handicapped. Springfield: Illinois Department of nglic Instruction,
1958, p.6.

. 14
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ferences th35 exist are not so much in the kind of characteristics as
they{are in the rate and degree with which th;y develop. They have a
much slower rate of learning than their normal peers, and rarely learn
as much in the academic area. These .children require and seek love,
security, recognition, and a’sense of belongingﬂ

The teacher must also~hdﬂetstand the emotional environment out-
side of the classroom. The child cften lives in an environmental
vacuum which does not contribute t6 his gtoéth. ‘

In terms of physical growth, the educable mentally ;etatded also
follow the same sequence as their normal peer group. As a group, they
are sometimes inferior in size and in coordination. Often the environ- .
mental conditions of the home and community contribute to theihandi-

capping conditions angd further retard the mental and physical growth

of the child.

."‘_ﬁmwHln“deyeloping.programs_fnx_these_nhildren,_theﬂteacher_must,con:;n*_“

sider the individual needs of each student in the program. Those as-
pects of the handicapping conditions that restrict the learning and °

occupationél experiences must also be dealt with on an individual basis.
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TABLE 1

PROJECTED PROGRAM ORGANIZATION VOCATIONAL EDUCATION

FOR PUPILS WITH SPECIAL NEEDS

Elementary ‘ ¢
special edu-

cation classes classes

Al

Intermediate school.

. Junior high classes

Technplogy for
children ¢

PIOSI3P

Integration into:
Home Economics

Industrial Arts

3

World of Con-
struction

- ¢
Employment Orientation

Programs

v

Employment Orien-
tation Program’

Work-Study

. . ‘ {
‘ Coupled Werk-Study
Work Experience

Career Ewplora-

tion Program
Introduction to

Vocations

Program

Modified Regular Programs

-

-~ ——~"—integratioa—inf0~tegaia{"fm——v" -

vocational programs

Mobile Education

Career Exploration Clubs

h




PROJECTED PHKOGRAM ORGANIZATION VOCATIONAL EDUCATION

TABLE 1 :

FOR PUPiLS WITH SPECIAL NEEDS

t

Intermediate school
classes

r

.

Junior high classes

Senior high classes

* Integration into:
Home Econgmics
Industrial Arts

Hotld of Con-
struction

Employment Drientation
Programsé«

Employment Orien-
tation Program”

Work-5tudy

Coupled Work-Study

Work Experience
Career Explora-
tion Program

Introduction to
Vocations
Program

Modified Regular Programs

Integration into regular
vocational programs

'Mobile Education

Career Exploration Clubs

-

/
Employment Orientation
Program

Cooperation Industrial
Education Program #3

Modified Regular Programs

Integration into Voca-
tional Shops, Home
Economics, Business
Education, Regular
Cooperative

Area-Vocational Schosl
Program:
a. Integrated
b. Segregated

c. Combination

Shared-Time Program

Mobile Education




. CHAPTER III
. PROGRAM DEVELOPMENT

The Career Development Approach

It is suggested that Employment Orientation be considered as part
of the total career-development approach to the education of the specia{// .
\ -
! edycation student. As such, vocational education begins soon after the
child enters school or as soon as the disability has been identified.

From this point in his educational development, until he actually enters

the world of* work, the school must strive to bring the child to some

functioning level.

The New Brumswick Public Schools are currently participating in a
career-development program that involves students from the ki dergért;n
level to the senior year in high school. Through this program, the

. ; special education student is integrated wherever possible.

' : The first step in the career development program is th; chnology
for Children Program,which utilizes a hands-on, multi-sensory ap roach to
lear;ing. The students are involved in technological activities and
academic lessons. Experiences are designed to ogfer.c variety of learn-
ing situations in clusters of occupational areas. The program p ovides
an educational climate in which the yohnég&grs will accept work las a
necessary and vital part of human endcavor;-

The second step on the ladder is the Introduction to vecatidns
Program,which is designed to providé tge student ;ith a sense of occupa-

tional awareness. This program helps the student in the development of

more realistic career planning.
*
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The third step on the ladder and the prime'ta;ggt of thig hand-
book is Employment Orientation. This program does not require a student
to reéeive training for one particular job. Instead, the.student receives -
training in basic skills which can, give him entry-level ability for many
areas of employwent. The program is unique inafmuch as it consists of
two parts: (1) the simulated work phase, and (2) the basic skill training

phase. This type of organization presents a very special problem to the
N .
teacher since he often must teach the simulated work, basic skills train-

v

ing, and some degree of the related academic work. " The following is‘a
desgriptiaé of the type of program found in the Piscataway Public Schools.

Phase 1..» 3imulated Work. The simulated work phase basically is

.
* a

the_creation of the actual working environment of indusiry with all its

conditions, demands, and expectations. A student in such an environment .

is made to fecl that'he is on the job rather than in school. Conéequenfl},

students in the simulated work phase of the program usually aie not work-
. ‘ - | 4
ing.as sepafate entities unto themselves but rather are assigned tasks

v

which are part of a larger -endeavor. In other words, students work to-

< .
.

gether in a structured enviﬁenment.

All throughout the‘sideE:ed work ﬁhase, the emphasis of the in-

.

structor is on work habits and attitudes. The instructor's objective is

to equip the students with sound industrial.hapits and attitudes necessary

fo;: job entry. j

John R. Wyllie, Directo;pof the Bureau of Special Needs and

¥

Cooperative Education, New Jersey State Department of Education, has sug-

-

gested that the main emphasis of the simulated work phase he on realism.

Students should be processed through the ~irious work stations and their

.




Aruitoxt provided by Eic:

<

~

L

I e
performances should be evaluated. Positive work habiis and attitudes

on the part of the student shoufa be rewarded by promoting such an

'S
. T -

-indiyidual to supervisory statys, quality controller,or plant foremaa.

4

This phase also allows the students to inventory the various skills
. 7 -

and asbects‘of a given vocation. In addition, it will enable the student

to make.a sounder judgment as to which vocatioral field he wishes to -
.3 2 * -

pﬁfsue." .

After a student has experienced the simulated work® phaSe, wevai-
° , - *
uation is then made with the student as to which area suits his ability

and his interests. It is at this *juncture that the student maKes the.

——
[l

transition from the simulated work phase to baskc skill training in‘a

given area.

b
na

3disabi1ities,"tge spegial educatipf student requires a much longer period ’

tlan, the ﬁFh*hégQ}gﬂpéeu- ndividual. The teacher must de;élop an in-
dividuafizéd training program for cach child in the group. The objective
of tﬁzs aspectvgf-the program is to develop a salable skill for future

‘- .
employment in nne of the cluster areas. When the student has acquired

’ .

all of the basic skills of a given vocational area, he is ready to advance
‘ . |

. . -

to one of -the following vocational programs:

1. On—the—joﬁ’placemént within one of the three levels of
cooperative industrial education programs.

2. Integration into a regular vocational education program.

-




< 3. High school graduation followed by direct entrance into
5
the world of work.

Placement in-one of the vocaticnal programs found in an
. \
area vocational school.

Placement in a sheltered workshop upon the termination

of the student's education career.

6. Placement in a residential vocational training gcenter.
. . ~ L~
Another approach is the Cooperative Industrial Edugation Program,

1

~ which provides the special needs student with on-the-job training under

-
.

~ the supervision of the school's coordinator. This program often follows
) . ~ PR
the type of Employment Orientation Program which was described in this

s

_chapter. It also serves to provide work experience for behavior modifi-

cation. It helps the specia® education student develop a morg positive

and realistic perception of himself in the wcrld of work. Another aspect

.

of the Cooperative Industrial Education Program 'is the related instruction,

which is usually one-half of the student's;time. There are several levels
[

and types of cooperative programs, each designed to meet the needs of the

students in the sghool and the labor ma}ket of the‘area. .

. Y
The following chapter deals with the secondary-level vocational pro-

grams for the handicapped.' However, without a’ total career-development
approach starting in kindergarten and progressing through high school,
these programs are made much more difficuit. Table 1 represents a complete

/

career-Jdevelopment approach to the education of the handicapped child.

ERI!
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Vocational Education--Delivery Systems
for the Handicapped

There are several metho\s for providing vocational educatior for
”

the handicapped child on the secondary level. Each of these delivery

systems has its own style and meets differing needs of handicapped ‘

children. Ideally, every community should provide the services required
for each child. However, tﬁis is not pos<ible because of the cost of.

such education. The answer then seems to rest in the development of

cooperative programs, either at the county, state, or regional level. {

*
N

Some of the programs currently in operation in New-Jersey are described
I} I} ‘»
in this chapter.

Area Vocational and Technical High School Programs
There a%e three types,of vocational programs for special needs

7 S
pupils in operation in area vocational schodls in,this state. Each one °*

appears to be successful.

1. Segregated Vocational Program. Such a program is now in operation

.
A

\ N
at the Befgen County Vocational School in Woodridge. Here, a satellite

school was opened to-serve the needs of over one hundred special education

&
students. The school offers vocationdl training in the following areas:

Y

~ Nurse Aidc
Food Service and Preparation
Auto Service Attendant '
Building Maintenance
Graphic Arts,
Assembly Line Operafions .
Furniture Repair

N

2. Integrated Vocational Program. Such a program is curréntly in
operation at the Burlington County Vocational School. This program in-
volves over sixty students who are educable mentally retarded, brain

.
4 v
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injured, or emotionally disturbed. The students’ are integrated into the
N total school program and all labels have been dropped. The students who ‘
are selected,to)enter as freshmen each year are invited to attend a three-

week summer orientation program. During the orientation, psychometric

devices are used to ascertain and develop information on their abilities

and disabilities, interests, and general funclipning levels in order to

set up an individualized program, tailor-made to meet the needs of each

‘ . student. An educationai prescriptibnm is developed for each student. This
prescription is both academic and vocational, providing for a truly pre-~
. scriptive vocational education'program. The school has available a full-
time chil sthy team to aséist the teaching staff in providing the ‘students
with all types of educational services. The four academic teachers are known
‘ ¢ to the Ztudents in the school by the subject areas :;ey teach rather tﬁan
calling them special ;ducation teachers. Students are currently enrolled

in twenty-one of the twenty-five vocational areas in the school. They are

identified only to the shop teacha&r, and the othet students are not aware of

A .

. their disabilities. Some of the programs include: » )
W -
1
Appliance Repair Diesel -Technology Vs
Auto Body LElectrical Construction !
Automotive Mechanice Library Aide . L
Beauty Culture , Machine Shop Technology
Building Tradec Plumbing and Heating <
Commercial Art Printing Tl
Commercial Paking Sheet Metal R
Commercial Foods Stationary Engineering
Clcthing Fabrication Welding

Dagg Processing
Other programs that will provide pre-vocational Fxperiences include .
such programs as tue Coupled Work-Study, which provides for work within
the school or communitv and a period of related work in the classroom.

.

. The WOrk\ExﬁErience Career Exploration Program (WECEP) provides for the

- 22
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emplqyﬁént of{éoqgseen- and fifteen-year-olds in jobs that are restricted
to older students. A general policy should be adopted allowing the spécia{
education student to be integrated inﬂ‘:any onehof the vocatioqfl programs
offered in that district. Business education programs and cooperative
programs designéd fofﬁthe regular students might also be offered to the
special educafion student if the child will bgnefit from the p;ograﬁT:

3. Combination P}ograms. This type of program provi?es for the

segregation of the specialAstudents within the same building or complex

.

oE—Fuildings. The students are segregated until they are able to be in- .

tegrated into the regular program. The Camden County Vocational School

-

operates just such a program. The cluster shop concept is used to expose

the students to the different vocational or occupational areas. The

N >
staff is able to evaluate the skills of the student in a sheltered environ-

o

ment and to help him select the proper vocational area for him.
I
{
This type’of program provides the studept with a transitional ex-

perience: helping him to move from the often segregated environment of the

-

specigl education class to the integration of the vocational school.
Shared-Time Vocational Program
This program provides vocational education on a §haied-time basis.

This can be developed through an area vocational school or the facilities

L3

of a local school Jistrict. There is great flexibility in the structure of

shared-time programs. One cuqrently in operation at the Burlington County

Vegational Sthool runs from'3;45 to 6:30 daily. \Ebg,s}udents attend their

local schools fof part of the day and!&se the voecational shops between the

day and evening programs., This suggests the maximum use of the facilities.

The students are cycled through several shops until they are able to select °
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a suitable program. This is also an effective means of helping the special

education child make the transition from the special class to the regular

program.

Residential Programs
‘These programs provide care on a twenty-four-hour basis apnd voca- -

133

tional education to the special education "student. Residential employment
orientation programs may be found at centers for juvenile offenders or in

correctional insti?)tions. The state prisons‘and institutions for the re-

¢

tarded also haveeen providing this sound type of vocational training.

These programs require much in the way of expanded‘services.

One of the outstanding residential vocational programs can be found

°

at the Trenton School for the Deaf in New Jersey. The students at the

school are given academic and vocational training as well as intensive

réhabilitation services. N

The Sheltered Workshop

The sheltered workshop is not'gart of public education ekcept oh

those occasions in which such placement serves as a job station for pupils

¥

. in cooperative programs. It serves the handicapped‘fh one of two roles:

(1) as a transitional placement for the student who needs help in adjusting
4

to the world of work, and (2) as .a terminal placement for tthc students
. :
who do not ha,v:*e ability to f&ction in the world of work within the

normal population éroup. The sheltered workshop provides for evaluation,

work adjustment, counseling, and guidance. However, it must be remembered

that the sheltered workshop does not provide vocational training but vo-

t

cational adjustment.
o
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CHAPTER IV

LY

TEACHING THE HANDICAPPED CHILD

When considering educational programs for the handicapped child,

thought must be givep to the individbqlipy of ééch, and atténtion should
‘be directed toward the development of .a well-adjusted personality. In
the past, more attention has been given io the simpler gkills that are
part of pre-vocational training. ' The "simpler" skills must be taught as

part of the total career-development approach, but cannot be substituted

for vocational training. p=

In the'qrdinary classroom, the mentally retarded child may differ

.

t - " - ]
 greatly from the normal child in his motivdtion for learning. He is

continuously exposed to intellectual competition in which he is in-
1 ; 3 -

P
-~

%évitably the loser. This can be devastating to hrs adjustment and per-

sonalitf characteristics. The special education child{also has a need

v
.

for emotional.security and he must feel that he is part of the group.

-

The teficher must accept the child at his own level and plan for special-
oY o
ized instruction in terms of his own ability to achieve in the program.-

\

The teacher should attempt to relate what the child is learning in
G

school 'to his home environment. This makes him feel that there is a re-

létionship between himself and the material he is learning. Always emﬁha—

4

- ‘ ¢
size practical learning as contrasted with the theoretical learning that

will often work with other children.

! The teacher must break down each student's work info small units

that will b® on the level of the special education student., Long~ and

short-range objectiveg must be developed for each student and should be
* )

reviewed on an individual basis. The teacher is no longer teaching to

¢
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a class but to a group of very individual ‘students.

" The teacher might also tr;.to assist thg student in working by
himself to educate himself. This will not work for every student, but
should be consideref for these who can function independently. L

N o
The process of developing vocational instruction fér”the‘hanhi%““”‘\'
capped child is by no means an easy task. The teacher must pull to-
gether every available resource at his command. It is the hope of the
author that this handbook will interest the reader in visiting programs
for the handicapped and thinking about what he can do to provide a~

better educational program for the special education students in his

school district. This handbook does not have all the answers, but it

is hoped that it will extend the reader's desire to investigate further

the problems of teéching the special student.
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